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Abstract:  

School education plays a vital role in fostering social development by enhancing human 

capital, reducing inequality, and creating opportunities for social mobility. This study examines 

the relationship between school education and social development in Odisha using key 

indicators such as the Gross Enrolment Ratio (GER), Gender Parity Index (GPI), and the 

distribution of schools, teachers, and students across districts. It is based on secondary data 

from the Odisha Economic Survey 2025–26 and other official sources. The findings reveal that 

Odisha has made considerable progress in expanding school education, particularly in 

increasing enrolment and promoting gender inclusion. The GER at the preparatory and middle 

stages is relatively high, indicating improved access to education. However, enrolment at the 

foundational level remains comparatively low, highlighting the need to strengthen early 

childhood education. At the secondary level, the GER declines, reflecting issues such as student 

dropouts, socio-economic barriers, and limited access to higher-level educational facilities in 

some regions. Gender parity in education appears largely balanced across most stages, with 

GPI values close to or slightly above one. This suggests that female participation is comparable 

to, or even exceeds, that of males in certain stages, especially at the secondary level. 

Government initiatives such as scholarships, residential schools, and awareness programmes 

have played a significant role in reducing gender disparities. District-level analysis shows 

uneven distribution of educational resources. Highly populated districts like Ganjam, Khurda, 

and Mayurbhanj report higher enrolment, while several backward and tribal districts face 

shortages of infrastructure and teaching staff. Variations in the Pupil Teacher Ratio (PTR) 

further indicate disparities in teacher allocation and potential challenges to educational quality. 

Overall, while Odisha has achieved notable progress in access and gender equality, regional 

disparities and infrastructural gaps persist, requiring targeted policy interventions. 

Keywords: School Education, Social Development, Gross Enrolment Ratio, Gender Parity, 

Educational Infrastructure. 

Introduction: 

Education has been recognized as one of the most effective tools for social transformation and 
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has been seen to influence not only individual life trajectories but also social development 

patterns. In the case of Odisha, which is characterized by high socio-economic diversity, school 

education has been identified to be one of the most effective tools for addressing issues of 

inequality, marginalization, and human development. Several researchers and theorists such as 

Tilak (2002) and Dreze and Sen (2013) have emphasized that education is one of the most 

effective tools for addressing issues of health, employment, and social mobility and is thus one 

of the most important aspects of inclusive development. In this context, this study aims to 

discuss school education in Odisha through the sociological aspects of enrollment, gender 

equality, and the structure of education. Odisha has shown promising developments in 

expanding educational access to its citizens over the past two decades, especially in the primary 

level of education. Several government schemes and initiatives such as universalization of 

elementary education have contributed to an increase in enrollment ratios. According to the 

recent data available, the rate of enrollment of girls in schools has shown a gradual rise, 

reaching 48.3% in 2024-25, thereby indicating a gradual shift towards gender inclusivity in the 

school system. However, the problem of sustained enrollment still remains a challenge for the 

state. As indicated by a report by Mohanty (2025), the declining rate of enrollment, coupled 

with high dropout rates, especially at the secondary level, is a major challenge to the progress 

of education in the state, which can be attributed to some underlying factors. 

Gender parity in education has come to the fore as a major indicator of social development. 

The Gender Parity Index (GPI), as explained by UNESCO (2019), is a measure of the relative 

access of girls to education in comparison to boys. In the state of Odisha, the gender gap is 

seen to be reducing over the years, as indicated by studies that show a gradual rise in the 

participation of females at all levels of education. For example, the gender parity index for 

higher education has shown a gradual rise, though it still remains below the national average 

(Ministry of Education, 2022). This indicates that while the policies have shown positive results 

in increasing the participation of girls, socio-cultural factors still play a major role in the 

education of females, especially in the tribal and rural areas of the state. 

From a sociological perspective, educational institutions are considered to be not only learning 

centers for acquiring knowledge but also for socialization and transformation. The availability 

and development of educational institutions have a major influence on social inclusion and 

exclusion. While referring to educational inequality in India, Das (2023) states that one of the 

major challenges is that there is inequality in educational development in rural and urban areas, 

especially for states like Odisha, where there is a challenge in educational development. 

Besides this, there is another aspect of educational inequality that is considered to be of major 

concern and has a major influence on the disadvantaged sections of society. Education is 

closely related to social transformation in Odisha. The increase in the number of girls and other 

marginalized sections of society is also a reflection of the changing attitude of society. Besides 

this, there is another aspect that is considered to be of major concern and is reflected through 

the drop-out rate and learning achievement. As argued by Dreze & Sen (2013), in the field of 

education, it is not just the question of access and equity; it is also the question of the quality 

of education that is being provided. The study of the process of school education in the state of 

Odisha is significant in providing an understanding of the complex relationship between the 

process of education and social development. Though there is significant progress in the field 
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of education, the question of equitable education is still an issue that needs to be constantly 

addressed in the field of sociology. 

Existing Literature Review: 

The literature reviewed above represents an extensive and disjointed understanding of 

educational inequality, school engagement, gender inequality, and socio-emotional 

development in different contexts. A critical analysis of the literature suggests that there is some 

conceptual strength in some of these studies, but there is also an absence of certain concepts in 

these articles. Raufelder et al. (2026) have shown significant conceptual strength in their study 

by using the Self-System Model of Motivational Development (SSMMD), focusing on the role 

of social support and academic self-concept in school engagement. Longitudinal study and 

Latent Change Modeling are significant aspects of this study.  

However, this study is conducted in the context of Finland and Germany; therefore, it is not 

possible to generalize this study in developing regions due to significant differences in 

structural inequality. Doshi et al. (2026) have shown significant conceptual strength in their 

study by focusing on the role of early self-regulation in social development. However, there is 

significant methodological soundness in this study; it is clear that it is conducted from a 

psychological perspective and ignores socio-economic and cultural factors. Arapa et al. (2021) 

is an interesting study that further extends this debate by focusing on pre-school education in 

relation to socio-emotional development. The longitudinal study is significant in this article; 

however, focusing on certain aspects of agency and pride is quite narrow in nature as it ignores 

structural factors of poverty and gender. In contrast, the study by Wang et al. (2025) makes the 

important but somewhat isolated contribution of the dimension of sleep patterns and the role 

of institutions in the well-being of adolescents. While this study has explanatory power, the 

variables are not strong in explaining the variance. The issue of gender disparity has been 

extensively explored in numerous studies. Oberoi (2019) has taken a macro-level approach to 

understanding the issue by using advanced statistical models to identify key global indicators 

that impact gender disparity. However, the study does not provide a comprehensive 

understanding of the issue from a micro-level perspective. Nayak (2025), Das (2018), and Sahu 

(2021) have also explored the issue of gender disparity in India and Odisha. The studies have 

focused on the issue of gender disparity in India and have emphasized the issue of 

marginalization faced by women. In addition, Panda and Sahoo (2014) have also emphasized 

the role played by perceptions in gender disparity. However, the studies have taken a case study 

approach and have focused more on secondary research. Joshi (2010) and Das (2021) have also 

explored the issue of gender disparity in India and have emphasized the issue of disparity in 

enrollment and higher education. The studies have also emphasized the issue of poverty and 

inequality faced by women. However, the studies have focused more on the issue of gender 

disparity and have not explored the issue of interventions to address the issue. Gupta (2024) 

provides a more optimistic view in terms of improvement in Gross Enrolment Ratio (GER), 

but no critical analysis is provided.  

Tarai et al. (2025) and Mahapatra and Sahu (2024) provide a new direction towards socio-

economic and policy-related aspects. Although Tarai et al. (2025) provide positive trends in 

terms of women's education, they may be overemphasizing this aspect without paying due 
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attention to caste and tribal differences among them. Mahapatra and Sahu (2024) critically 

analyze public expenditure and show that there is a lack of alignment between populism and 

human capital formation, which is a structural problem that is often not addressed at the micro-

level. Zhang (2026) provides a new and unique dimension to the educational discourse in terms 

of civic identity and textbooks. Although this study is highly relevant from a theoretical point 

of view, it is not related to educational inequality and access at a direct level. Borman (2010) 

again emphasizes the ongoing debate regarding school and family effects. 

The literature as a wholeserves to emphasize the multidimensionality of educational inequality, 

combining the perspectives of psychology, socio-economics, and policy. However, the major 

limitation of the literature is the absence of integrative models that link the micro-level factors 

of psychology with the macro-level factors of inequality. Future research should be 

interdisciplinary and context-focused, especially on the disadvantaged in the developing world. 

Objectives: 

I. To analyse the Gross Enrolment Ratio (GER) and gender parity in different stages of 

school education in Odisha. 

II. To assess the distribution of schools, teachers, and students across districts and its 

implications for educational equality and social development. 

Data Sources & Methodology: 

The study entirely relies on secondary research, and the data have been collected from a number 

of authentic government reports, national surveys, and research articles to understand the 

dynamics of school education and its role in the overall social development of the state of 

Odisha. Some of the authentic sources of data for the study include the Unified District 

Information System for Education (UDISE+), the Economic Survey of Odisha (2023-24), and 

reports from the Directorate of Economics and Statistics (2024). These reports provide a wide 

range of information on the Gross Enrolment Ratio (GER), gender parity, infrastructure, and 

the distribution of teachers across the state of Odisha. For example, the recent reports from the 

government indicate that the Gross Enrolment Ratio differs across the levels of education, and 

gender disparities are also visible at the secondary and higher secondary levels of education in 

the state of Odisha. The research method for the study can be identified as descriptive-

analytical. Quantitative methods such as GER and Gender Parity Index (GPI) are used to 

evaluate the enrollment trends for primary, upper primary, secondary, and higher secondary 

levels of education. The comparison is also made across different districts to evaluate 

differences in the distribution of schools, teachers, and students. Simple statistical methods 

such as ratios and percentages are used to analyze and interpret trends. The method also 

includes the social aspect, as it correlates educational access with social development indicators 

such as gender and regional equity. This method provides a comprehensive understanding of 

how educational structures contribute to social transformation in Odisha, keeping in view 

authentic and realistic data. 
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Result and Discussion: 

Table No. 1: Gross Enrolment Ratio (GER) by Gender and Level of School 

Education, 2024-25: All Social Groups 

India/S

tate/ 

UT 

Gross Enrolment Ratio (GER) - Overall 

Foundational* 

 

(Pre-Primary to 

Class II)

 

(Class VI to 

Class VIII) 

Preparatory (Class 

III to Class V) 

 

 

Middle 

(Class VI to Class 

VIII) 

 

 

Secondary (Class IX 

to XII) 

 

 

 

(1) 

Bo

ys 

(2) 

Gir

ls 

(3) 

Tot

al 

(4) 

Bo

ys 

(5) 

Gir

ls 

(6) 

Tota

l 

(7) 

Boys 

(8) 

Girls 

(9) 

Tota

l 

(10) 

Boy

s 

(11) 

Girls 

(12) 

Total 

(13) 

India 41.

4 

41.

4 

41.

4 

93.

8 

97.

0 

95.4 88.3 

 

92.5 90.3 66.8 70.5 

 

68.5 

Andam

an and 

67.

9 

66.

6 

67.

3 

83.

2 

84.

1 

83.6 89.4 

 

 

95.0 92.1 

 

82.9 96.2 

 

 

89.1 

Nicoba

r 

Islands 

Andhra 

Prades

h 

48.

9 

48.

2 

48.

5 

90.

6 

91.

7 

91.1 100.

1 

102.

0 

101.0 

 

76.7 80.4 

 

 

78.5 

Arunac

hal 

Prades

h 

73.

2 

72.

7 

73.

0 

99.

7 

10

2.5 

101.

1 

83.4 

 

90.5 86.9 

 

 

54.1 59.4 

 

 

56.7 

Assam 52.

6 

53.

8 

53.

2 

10

5.2 

11

1.8 

108.

4 

84.6 

 

98.2 91.1 

 

 

55.0 68.2 

 

61.5 
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Bihar 24.

6 

24.

3 

24.

5 

84.

4 

88.

8 

86.5 65.9 

 

72.2 68.9 

 

41.9 47.6 44.7 

Chandi

garh 

59.

9 

62.

6 

61.

2 

10

2.8 

11

4.4 

108.

0 

112.

0 

 

131.

2 

120.3 

 

99.9 120.

7 

 

 

108.7 

Chhatti

sgarh 

48.

0 

47.

7 

47.

9 

89.

1 

90.

6 

89.9 89.6 93.0 91.3 60.2 71.2 65.6 

 

Dadra 

and 

Nagar 

Haveli 

and 

Daman 

and 

Diu 

61.

4 

58.

8 

60.

2 

10

6.3 

10

9.5 

10

7.

8 

107.

3 

117.

3 

111.8 

 

73.4 105.

1 

 

86.4 

Delhi 50.

0 

54.

8 

52.

2 

10

0.5 

11

0.1 

104.

8 

 

113.

1 

122.

0 

117.1 88.3 95.7 91.7 

Goa 72.

2 

69.

6 

70.

9 

11

8.0 

11

8.1 

118.

1 

112.

6 

 

120.

3 

 

116.2 

95.8  

106.

4 

 

100.8 

Gujarat 35.

5 

36.

7 

36.

1 

90.

1 

95.

8 

92.7 90.9 95.1  

92. 8 

 

60.7 61.4 

 

61.0 

Haryan

a 

45.

0 

45.

9 

45.

4 

94.

7 

98.

7 

96.5 100.

8 

 

104.

6 

102.5 

 

79.8 82.4 

 

81.0 

Himac

hal 

Prades

70.

4 

70.

0 

70.

2 

10

4.5 

10

6.9 

105.

6 

101.

4 

105.

4 

103.2 90.9 

 

96.5 93.6 
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h  

Jammu 

and 

Kashm

ir 

94.

1 

92.

3 

93.

2 

10

4.4 

10

7.6 

105.

9 

74.9 80.0 77.3 53.8 

 

56.8 55.2 

 

Jharkha

nd 

38.

6 

37.

3 

38.

0 

95.

9 

97.

6 

96.7 81.2 85.3 83.1 58.0 63.2 60.6 

Karnat

aka 

41.

5 

41.

9 

41.

7 

10

6.6 

10

9.0 

107.

7 

101.

8 

103.

9 

102.8 77.5 85.3 81.3 

Kerala 56.

8 

56.

5 

56.

6 

93.

1 

93.

6 

93.3 97.8 100.

1 

98.9 92.7 95.5 94.1 

Ladakh 88.

2 

83.

2 

85.

7 

10

6.6 

10

9.1 

107.

8 

76.8 93.0 84.3 63.1 78.2 70.4 

Laksha

dweep 

63.

0 

63.

6 

63.

3 

10

3.1 

96.

2 

99.7 80.9 81.3 81.1 64.4 66.3 65.3 

Madhy

a 

Prades

h 

40.

5 

38.

4 

39.

5 

80.

5 

81.

4 

81.0 81.1 82.7 81.8 55.9 57.6 56.7 

Mahara

shtra 

39.

8 

41.

9 

40.

8 

10

1.9 

10

9.3 

105.

3 

94.5 98.9 96.5 81.6 82.6 82.1 

Manip

ur 

91.

5 

92.

3 

91.

9 

12

8.9 

13

3.1 

130.

9 

90.2 95.6 92.8 67.2 70.2 68.7 

Meghal

aya 

126

.2 

12

4.2 

12

5.3 

16

1.2 

16

7.0 

164.

0 

105.

0 

126.

8 

115.6 52.6 72.7 62.5 

Mizora

m 

99.

0 

10

0.7 

99.

9 

12

1.7 

12

2.4 

122.

0 

101.

9 

106.

9 

104.3 68.3 79.3 73.7 

Nagala

nd 

80.

4 

81.

4 

80.

9 

85.

4 

89.

0 

87.1 67.1 75.2 71.0 46.6 54.8 50.5 

Odisha 35.

2 

34.

8 

35.

0 

94.

4 

94.

8 

94.6 94.8 96.4 95.5 70.4 74.3 72.3 

Puduch

erry 

66.

6 

64.

1 

65.

3 

91.

1 

92.

5 

91.8 96.1 101.

4 

98.6 91.0 103.

5 

96.9 

Punjab 81.

3 

80.

9 

81.

1 

10

4.3 

10

6.0 

105.

1 

100.

0 

103.

2 

101.5 83.4 89.0 86.0 
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Rajasth

an 

41.

4 

40.

4 

40.

9 

92.

4 

96.

0 

94.1 90.9 93.5 92.1 75.1 73.2 74.2 

Sikkim 91.

1 

89.

5 

90.

3 

95.

0 

91.

4 

93.3 74.3 77.5 75.8 56.7 63.7 60.2 

Tamil 

Nadu 

54.

0 

54.

6 

54.

3 

90.

5 

93.

0 

91.7 96.4 98.9 97.6 86.2 92.8 89.4 

Telang

ana 

63.

9 

63.

2 

63.

6 

10

9.0 

11

2.2 

110.

5 

109.

9 

113.

5 

111.6 80.6 86.8 83.6 

Tripura 55.

7 

56.

2 

56.

0 

11

5.8 

11

8.7 

117.

2 

96.4 103.

7 

99.9 63.4 72.3 67.7 

Uttar 

Prades

h 

31.

9 

31.

2 

31.

6 

89.

6 

91.

8 

90.6 81.8 86.3 83.9 61.0 60.8 60.9 

Uttarak

hand 

58.

8 

59.

7 

59.

2 

10

9.7 

11

6.1 

112.

6 

101.

0 

107.

2 

103.9 84.2 90.4 87.1 

West 

Bengal 

52.

6 

53.

9 

53.

2 

10

7.2 

10

9.3 

108.

2 

99.1 103.

8 

101.4 70.0 80.6 75.2 

Source: UDISE+ 2024-25 

This table provides an overview of how children are entering the education system in India as a whole 

and in Odisha in particular. If we consider Odisha in particular, it is clear that the GER in the foundational 

stage is quite low at 35. However, as we move to the next two levels of education preparatory and middle 

there is an increase in GER to above 94. This is an encouraging factor in that once children enter school, 

they do continue their education. If we consider gender participation in education as well, it is clear that 

there is very little difference between boys and girls in all levels of education. In fact, the figure for girls 

(74.3) is higher than that for boys (70.4) in the secondary level, showing an increase in the social attitude 

towards the education of girls. However, the real concern arises when we examine the trends across the 

stages. The figure for the secondary level shows a decline in the GER, which suggests that children are 

not pursuing further education after middle school. Comparing the state with states such as Kerala or 

Tamil Nadu, it is found that Odisha is lagging behind in the higher stages of education. 

Table No. 2: State wise Gender Parity Index of Gross Enrolment Ratio by Level 

of School Education, 2024-25 

State/Union Territory Foundational Preparatory Middle Secondary 

Andaman and 

Nicobar 

Islands 

1.0 1.0 1.1 1.2 

Andhra Pradesh 1.0 1.0 1.0 1.0 
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Arunachal Pradesh 1.0 1.0 1.1 1.1 

Assam 1.0 1.1 1.2 1.2 

Bihar 1.0 1.1 1.1 1.1 

Chandigarh 1.0 1.1 1.2 1.2 

Chhattisgarh 1.0 1.0 1.0 1.2 

Dadra and Nagar 

Haveli and 

Daman and 

Diu 

1.0 1.0 1.1 1.4 

Delhi 1.1 1.1 1.1 1.1 

Goa 1.0 1.0 1.1 1.1 

Gujarat 1.0 1.1 1.0 1.0 

Haryana 1.0 1.0 1.0 1.0 

Himachal Pradesh 1.0 1.0 1.0 1.1 

Jammu and 

Kashmir 

1.0 1.0 1.1 1.1 

Jharkhand 1.0 1.0 1.1 1.1 

Karnataka 1.0 1.0 1.0 1.1 

Kerala 1.0 1.0 1.0 1.0 

Ladakh 0.9 1.0 1.2 1.2 

Lakshadweep 1.0 0.9 1.0 1.0 

Madhya Pradesh 0.9 1.0 1.0 1.0 

Maharashtra 1.1 1.1 1.0 1.0 

Manipur 1.0 1.0 1.1 1.0 

Meghalaya 1.0 1.0 1.2 1.4 

Mizoram 1.0 1.0 1.0 1.2 

Nagaland 1.0 1.0 1.1 1.2 

Odisha 1.0 1.0 1.0 1.1 

Puducherry 1.0 1.0 1.1 1.1 

Punjab 1.0 1.0 1.0 1.1 
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Rajasthan 1.0 1.0 1.0 1.0 

Sikkim 1.0 1.0 1.0 1.1 

Tamil Nadu 1.0 1.0 1.0 1.1 

Telangana 1.0 1.0 1.0 1.1 

Tripura 1.0 1.0 1.1 1.1 

Uttar Pradesh 1.0 1.0 1.1 1.0 

Uttarakhand 1.0 1.1 1.1 1.1 

West Bengal 1.0 1.0 1.0 1.2 

ALL INDIA 1.0 1.0 1.0 1.1 

Sources: Odisha Economic Survey (2025-26) 

This table shows the balance between the number of boys and girls enrolled in school, and it is a story of 

quiet power about how society is changing over time. For the state of Odisha, the Gender Parity Index is 

nearly perfect at 1.0 for the foundational, preparatory, and middle stages of education. This shows that 

nearly as many girls as boys are enrolled in school, which is a major success story for gender equality. 

However, at the secondary level, the Gender Parity Index increases to 1.1 for the state of Odisha. This 

shows that more girls than boys are enrolled at the secondary level, which is a positive change. It shows 

that the policies for the education of girls, the scholarships, and the awareness programs are actually 

working to change society for the better. The state of Odisha performs quite consistently across the board, 

whereas other states have more males or females enrolled in schools. This is indicative of the relatively 

inclusive environment in the state of Odisha. Gender equality between the two genders does not mean 

equality between the sexes, but it is a good place to start. 

Figure No.1: Overall, Gross Enrolment Ratio (GER), 2022-23 and 2024-25 (in Per cent) 

 

This figure graphically represents the progress made in enrolment over time and is like watching a slow 

but significant process. The difference between 2022-23 and 2024-25 represents an upward trend in Gross 

Enrolment Ratio, indicating that more children are entering the education system. This is because of the 

effects of government schemes like school infrastructure development, midday meal schemes, and 

awareness campaigns that promote education for children. At the same time, it is an indication that people 

are increasingly realising the value of education for their children’s future. The progress is not uniform 
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for all levels of education. For instance, primary and middle levels show better progress compared to 

secondary levels. This is an indication that though there is better access to education for children, there is 

less retention. The figure indirectly speaks to the topic of social development because better enrolment is 

an indication of better standards of living. Yet, the pace of improvement suggests that more targeted 

interventions are needed, especially for vulnerable and rural populations. In essence, the figure tells a 

hopeful story, but also reminds us that progress in education is gradual and requires sustained effort. 

Figure No. 2: Performance Grading Index 2.0 among major States in India, 2025 (score for 

1000) 

 

This figure goes beyond enrollment and tries to assess the quality of education that is being imparted 

through the use of the Performance Grading Index. This figure tries to assess and understand the 

performance of different states relative to one another on aspects such as learning outcomes, 

infrastructure, governance, and equity. When we consider the case of Odisha, we can see that the state has 

scored moderately on aspects such as PGI. The figure is neither too high nor too low. It is average. This 

means that though Odisha has performed reasonably well in terms of enrollment in schools and other 

educational institutions, there is still scope for improvement in terms of quality. What is important to note 

about this figure is that it tries to bring about a transition from “how many children are in schools?” to 

“how many are learning?” We must note that though numbers are important in terms of enrollment in 

schools and educational institutions, learning is equally important. The PGI figure helps policymakers to 

go beyond enrollment and focus on improving the quality of education. 

Table No. 3: “District Wise School, Enrolment and Teacher of all Management 

(2024-25)” 
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Source: UDISE+ 2024-25, existing structure 

The above table represents the detailed ground-level picture of the educational infrastructure 

in the state of Odisha. From this table, we can understand the details of the schools, students, 

and teachers in different districts. Some districts, such as Ganjam, Khurda, and Cuttack, have 

more students and a greater number of schools and teachers. In these areas, more facilities 

are available, and they are better equipped, especially due to urbanization and administrative 

importance. However, in some areas such as Boudh, Deoghar, and Malkangiri, fewer schools 

and fewer students are enrolled. From this table, one can see that more schools and teachers 

are available in more populated areas. However, this does not necessarily mean that they are 

distributed equally. In some areas, the number of teachers is not proportional to the number 

of enrolled students. Another important feature is that fewer schools are available at the 

higher secondary level compared to primary levels. This may be one of the reasons for 

dropouts. The table gives a view of the educational scenario in Odisha. From this table, one 
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can see that geographical and socio-economic conditions have not yet allowed for equal 

access to educational facilities 

Figure No.3: Pupil Teacher Ratio (PTR) across educational levels, Odisha, India, 2022-23, 

2024-25 

 

This figure also shows the relationship between students and teachers. This relationship is important to 

understand. If the ratio is balanced, more individual attention can be given to each student. However, if 

the ratio is high, it means that classrooms are overcrowded. From the figure, it can be seen that the ratio 

varies for different educational levels. It can also be seen that there has been some improvement in the 

ratio over time. In general, the primary levels have a better ratio compared to higher levels. This is because 

the higher levels have more pressure due to fewer teachers. From the figure, it can also be seen that there 

has been some improvement in the ratio in the recent years. This means that more teachers have been 

recruited to increase the ratio. This figure also shows that there are some underlying issues. In rural and 

tribal areas, the ratio is higher compared to urban areas. This means that the quality of learning is low in 

rural and tribal areas. This figure also shows that the increase in enrollment should be balanced by the 

availability of teachers. If this does not happen, the quality of learning will be affected. 

Pupil-Teacher Ratio (PTR) is an important indicator used to measure the sufficiency of teacher supply 

with respect to the number of student enrolments across the districts. The PTR, for the present study, is 

calculated by dividing the number of student enrolments across all the levels of school education, i.e., 

Primary, Upper Primary, Secondary, and Higher Secondary, by the number of teachers. Mathematically, 

it can be represented as: 

𝑷𝑻𝑹 =
Total Enrolment (Primary + Upper Primary + Secondary + Higher Secondary)

Total Teachers (All Levels)
 

 

This measure helps to understand classroom pressure and the quality of educational delivery, where a 

higher PTR indicates teacher shortage and a lower PTR suggests better teacher student interaction and 

improved learning conditions. 

Table No. 4: District-wise Pupil–Teacher Ratio (PTR), Odisha (2024–25) 

Sl. No District Total Enrolment Total Teachers PTR 

1 Angul 222,801 10,293 21.65 

2 Balasore 407,956 18,541 22.00 
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3 Bargarh 235,369 10,885 21.62 

4 Bhadrak 270,347 11,992 22.54 

5 Bolangir 311,302 13,452 23.14 

6 Boudh 80,392 3,687 21.80 

7 Cuttack 416,844 19,922 20.92 

8 Deogarh 54,580 3,098 17.62 

9 Dhenkanal 204,163 8,950 22.81 

10 Gajapati 108,850 5,768 18.87 

11 Ganjam 589,730 24,220 24.35 

12 Jagatsinghpur 161,510 8,890 18.17 

13 Jajpur 336,037 15,280 21.99 

14 Jharsuguda 94,311 4,954 19.04 

15 Kalahandi 294,669 13,114 22.47 

16 Kandhamal 157,758 7,644 20.64 

17 Kendrapara 235,739 11,270 20.92 

18 Keonjhar 353,385 15,627 22.61 

19 Khurda 463,178 20,668 22.41 

20 Koraput 280,489 11,456 24.48 

21 Malkangiri 142,354 5,490 25.93 

22 Mayurbhanj 462,142 21,825 21.17 

23 Nabarangpur 274,271 9,205 29.80 

24 Nayagarh 152,370 7,725 19.72 

25 Nuapada 138,872 5,696 24.38 

26 Puri 258,563 13,443 19.23 

27 Rayagada 191,121 8,957 21.34 

28 Sambalpur 184,945 9,030 20.48 

29 Sonepur 108,076 5,245 20.61 

30 Sundargarh 362,334 16,463 22.01 

Sources: Odisha Economic Survey (2025-26) 
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This table provides a better idea about the availability of teachers in different districts. Most of the districts 

in Odisha have a PTR within the range of 20-23. However, some districts show a high PTR. Nabarangpur 

has a high PTR of 29.8, and Malkangiri and Koraput have 25.9 and 24.5, respectively. The teachers in 

these districts may be more burdened. These districts may be tribal and remote, and it may be more 

difficult to find teachers for them. Some districts, such as Deogarh (17.6), Jagatsinghpur (18.2), and 

Gajapati (18.9), have a low PTR, which may indicate better teacher availability and better teacher-student 

interaction. From this table, it is evident that not only is it important to increase the number of teachers, 

but it is equally important to distribute them equitably. It is important to address these imbalances to 

improve the quality of education and ensure socially inclusive development in Odisha. Most districts 

show values within the 20-23 range, indicating moderate levels of teacher-student distribution. The 

variations show disparities in educational infrastructure and teacher distribution across districts. 

Figure No. 4: Gross Enrolment Ratio (GER), 2022-23 and 2024-25 (in Per cent) 

 

This figure also reinforces the trend observed earlier, showing the changes in enrolment over 

time. The movement upwards in the GER represents the continuous progress being made in 

ensuring more children are being brought into the education sector. The figure also visually 

represents the fact that development in the education sector is not staticIt is dynamic, as it 

changes depending on the various interventions made, the economy, and the level of awareness 

in society. The increasing number of the GER also shows the reduction of barriers, which 

include poverty, distance, and cultural values. The figure also shows that while some places are 

improving rapidly, others are not improving as expected. The figure also shows that education 

is a critical aspect of the country’s social development. The more children being enrolled in the 

education sector, the better the chances for the country. The human significance of the graph 

shows the increasing aspirations of the children and the people of Odisha, seeing the sector as 

a chance for a better tomorrow. 

Conclusion and Policy Suggestions:  

The present study aims to highlight the intricacies of school education and its implications for 

social development in the state of Odisha. The analysis of the Gross Enrollment Ratio (GER) 

points out the enrollment rates are reasonably high for the preparatory and middle levels, i.e., 

above 94 percent. However, there is a sharp decline in the foundational level, i.e., around 35 

percent, and the secondary level, i.e., around 72 percent. This points out the crucial problem of 

early access and retention at higher levels of schooling. This shows that though children are 

accessing education, retaining them in the schooling system is a matter of concern. On the other 
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hand, the analysis of the Gender Parity Index (GPI) points out an optimistic scenario. In Odisha, 

gender parity has almost been achieved at all levels of school education, i.e., close to or slightly 

over 1. This shows that girls are increasingly accessing education at par with boys. This is a 

significant step towards achieving gender equality and empowerment. However, this does not 

automatically imply equality. The district-wise analysis further indicates that there exist large 

gaps in the distribution of educational institutions, teachers, and students. While districts such 

as Cuttack and Khurda report better pupil-teacher ratios, where PTR ranges between 21-22, 

other districts such as Nabarangpur report a high PTR of 29.8, Malkangiri reports 25.9, and 

Koraput reports 24.5. Such imbalances in educational institutions indicate unequal 

opportunities in quality education in these districts, particularly in tribal and backward districts, 

which might act as an impediment in achieving inclusive social development in these regions. 

The study indicates that Odisha has achieved commendable success in enhancing educational 

access and gender inclusiveness in the state. However, regional imbalances in educational 

quality continue to influence uneven developmental outcomes in these regions. In this context, 

education is considered an instrument of empowerment as well as an indicator of existing social 

imbalances. 

In order to overcome the challenges, what is required is a more targeted and human-centric 

approach. The first step towards the same is to improve foundational education. Improving 

early childhood care and pre-primary education can ensure better preparedness and lower 

dropout rates. he second step is to take specific measures to improve secondary education in 

order to minimize the chances of dropouts, particularly among the economically and socially 

disadvantaged sections of society. The third step is to rationalize teacher allocation. Incentives 

need to be offered to improve teacher allocation in high PTR districts such as Nabarangpur and 

Malkangiri. This will improve teacher-student ratios. The fourth step is to improve 

infrastructure development in the less served districts. The final step is to ensure that while the 

gender gap has narrowed, the focus must shift from access to quality, safety, and learning 

outcomes for girls. The key, therefore, is to bridge the gap between the regions and ensure that 

every girl, and every boy, receives not only the right to education but also the opportunity to 

transform their lives through the power of education. 
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