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Abstract

Teachers' self-efficacy reflects their confidence in their ability to design lessons, deliver
instruction, maintain classroom order, and cultivate strong, supportive relationships with their
students. This theoretical paper examines the conceptual foundations of teachers’ self-efficacy
through the lens of social cognitive theory and explores its influence on instructional practice,
classroom management, and teacher-student relationships. Teachers' self-efficacy is developed
and strengthened through four key sources: mastery experience, vicarious experience, verbal
persuasion, and physiological and emotional states. Positive educational outcomes depend on
instructors’ ability to use adaptable teaching tactics, maintain effective classroom management,
and cultivate supportive connections with students, all of which are enabled by high self-
efficacy. Understanding and enhancing teachers’ self-efficacy is thus essential for raising
educational standards, nurturing teacher well-being, and fostering student achievement.
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1.0 Introduction

Self-efficacy is a key concept in understanding human behaviour, motivation, and
performance, and it underpins Albert Bandura’s Social Cognitive Theory (SCT). Bandura
(1977, 1997) described perceived self-efficacy as individuals’ judgements about their ability
to plan and carry out the actions needed to achieve specific goals, emphasising that these beliefs
affect how people think, feel, and act. Self-efficacy does not equate to actual skill levels;
instead, it reflects one’s perception of their abilities, which can influence motivation, effort,
and persistence, either strengthening or weakening them (Bandura, 1997). In this context,
Bandura (1989) further highlighted that “self-efficacy beliefs function as an important set of
proximal determinants of human motivation, affect, and action” (p. 1175), emphasising its
crucial role in shaping outcomes across various areas of life.

Within SCT, self-efficacy is regarded as part of a triadic, reciprocal system in which personal
beliefs, behaviours, and environmental factors influence one another (Tschannen-Moran &
Hoy, 2007). From this perspective, teachers' beliefs about their own capabilities influence not
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only the way they implement instructional practices but also the classroom climate and the
learning behaviours demonstrated by students (Zee et al., 2020). For example, teachers who
hold low expectations for their students may exert less effort and be more likely to give up
when faced with challenges, despite knowing effective teaching strategies (Tschannen-Moran
& Hoy, 2007). Conversely, Zee et al. (2020) found that teachers with strong self-belief and
confidence are more likely to create warm, supportive classroom environments that foster
students’ academic, social, and behavioural development.

According to Bandura (1997), individuals develop self-efficacy beliefs through four principal
sources: mastery experiences, vicarious experiences, verbal persuasion, and physiological and
emotional states. Among these sources, mastery experiences, particularly the successful
completion of task are regarded as the most powerful contributors to the development of
individuals' self-efficacy beliefs (Hussain & Khan, 2022). In teaching, effective instructional
practices increase the likelihood of successful experiences, which, in turn, reinforce teachers’
beliefs in their capability (Ross & Bruce, 2007). Observing capable colleagues successfully
perform teaching tasks can strengthen teachers' efficacy beliefs, as such vicarious experiences
provide practical models that demonstrate effective performance (Pajares, 2002, as cited in
Hussain & Khan, 2022). Additionally, positive feedback and encouragement, alongside
manageable emotional states during instructional tasks, further strengthen teachers’ confidence
in their professional abilities (Heslin & Klehe, 2006).

These theoretical foundations form the basis of teacher self-efficacy, which refers to teachers’
beliefs in their ability to influence student learning, motivation, and behaviour (Tschannen-
Moran et al., 1998; Skaalvik & Skaalvik, 2007). Teacher self-efficacy encompasses more than
instructional competence; it reflects confidence in overcoming obstacles, engaging diverse
learners, and fostering a positive classroom environment (Emiru & Gedifew, 2024). Teachers
interpret challenging educational scenarios, evaluate their strengths and limitations, and
develop efficacy beliefs through authentic experiences in planning lessons, managing
classrooms, and assessing student performance (Bourne et al., 2021). In essence, teacher self-
efficacy is both context-specific and dynamic, shaped by continuous interaction between
personal beliefs and school environments.

Teachers with strong efficacy are more motivated, resilient, and adaptable, visualising
successful outcomes that improve performance, whereas teachers with low efficacy tend to
focus on potential failure, which lowers confidence and effectiveness (Bandura, 1989). High
teacher self-efficacy has been linked to increased student engagement, better academic results,
improved classroom management, and supportive relationships between teachers and students
(Corry & Stella, 2018; Emiru & Gedifew, 2024). Furthermore, teachers with strong efficacy
are more open to innovative practices, demonstrate better organisational skills, and foster
emotionally supportive, productive learning environments (Fessehatsion & Pai, 2025; Zee et
al., 2020). Studies even suggest that the quality of the teacher—student relationship can
influence efficacy beliefs, mediating student achievement and behavioural outcomes
(Hajovsky et al., 2019). Therefore, high teacher self-efficacy functions not only as a personal
strength but also as a key factor in instructional quality and student development.
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Given its profound implications, understanding teacher self-efficacy through the lens of social
cognitive theory offers meaningful insights into how beliefs shape instructional practices,
classroom management, and student relationships. By examining these dimensions, this article
aims to clarify how self-efficacy functions as a powerful psychological mechanism that
underpins effective teaching and contributes to comprehensive educational outcomes.

This study aims to examine teacher self-efficacy from a social cognitive theory perspective by
addressing the following research questions:

1) What are the conceptual foundations of teachers’ self-efficacy?
2) How does teachers' self-efficacy influence their instructional practices, classroom
management strategies, and teacher-student relationships?

2.0 Significance of the Study

Understanding and enhancing teacher self-efficacy is critical to the advancement of educational
quality, teacher well-being, and student outcomes. As a teacher, self-efficacy reflects a
teacher’s confidence in their ability to perform instructional and classroom management duties
effectively, and it directly impacts teaching performance, student engagement, and overall
school success (Guo et al., 2011). Teachers with a strong sense of self-efficacy tend to be more
confident in handling various classroom scenarios, applying successful teaching methods, and
establishing solid connections with their students, all of which are crucial for creating a positive
learning atmosphere (Wettstein et al., 2021; Kupers et al., 2023; Duan et al., 2024).

Zee and Koomen (2016) synthesised four decades of research on teacher self-efficacy,
confirming its strong influence on classroom quality, student adjustment, and teacher well-
being. They emphasised the need for further theoretical and empirical work, including
multidimensional assessments, designs that explore indirect effects and feedback mechanisms,
and better integration across research strands to advance understanding in this field.

Research shows that teacher self-efficacy is shaped by various factors, such as the quality of
interpersonal relationships within the school community. For instance, Zeb et al. (2024) found
that high levels of warmth and open communication, combined with low levels of conflict and
mistrust, significantly enhance teachers’ sense of efficacy, especially in their interactions with
individual students. A meta-analysis by Duan et al. (2024) further supports this by
demonstrating that classroom management self-efficacy (CMSE) is significantly associated
with student behaviour, classroom climate, academic achievement, and the quality of teacher-
student relationships.

Furthermore, cultivating strong self-efficacy in educators is essential for protecting their mental
health and general psychological well-being, which goes beyond simply improving their
professional performance and instructional effectiveness (Gilar-Corbi et al., 2024). Barni et al.
(2019) emphasised that fostering teacher self-efficacy contributes to overall school
development by promoting teacher motivation, satisfaction and resilience. As such, identifying
and strengthening the key factors that shape teachers’ self-efficacy can have far-reaching effects
on both educational equity and excellence.

1IJSSR WWW.ijssr.com 316



International Journal of Social Science Research (IJSSR)
Volume- 3, Issue- 2 | March - April 2026 ISSN: 3048-9490

At the systematic level, restoring the prestige and respect historically associated with the
teaching profession is indispensable for attracting and retaining high-calibre professionals. As
per the National Education Policy (MHRD, 2020) enhancing teacher empowerment and
motivation is fundamental to shaping the future of students and the nation. A teaching
workforce that feels valued, competent, and supported is more likely to implement high-quality
practices and inspire positive student outcomes.

3.0 Conceptual Foundation of Teachers’ Self-efficacy within the Framework of Social
Cognitive Theory

Social cognitive theory views learning as a dynamic process shaped by observing the actions,
decisions, and outcomes of others, emphasising that such observational learning significantly
contributes to personality and behaviour development (Devi et al., 2022). It introduces a
distinctive notion of human agency by differentiating between perceived competence and
environmental contingency, providing a conceptual framework to anticipate future action
(Fernandez et al., 2016). In this context, Bandura (1978) shows that self-efficacy reliably
predicts how long individuals will continue their efforts, noting that “the higher the perceived
efficacy, the longer subjects persisted on insoluble tasks” (p. 240). Self-efficacy beliefs
influence how individuals think, feel, and behave, enabling them to invest effort toward
achieving goals, persist through challenges, recover from short-term failures, and maintain
some control over their situations (Bandura, 1986, 1993, 1996, 1997; as cited in Tschannen-
Moran et al., 1998).

According to Bandura (1997) it is shaped by four main factors: successful teaching experience
(mastery experience), observing other teachers (vicarious experience), encouragement from
others (verbal persuasion), and the teacher’s emotional and physical well-being. Mastery
experiences, or individual teaching victories, are the most powerful source since they directly
increase teachers’ self-confidence. Vicarious experiences, which entail seeing a model
complete a task, can be a potent source of self-efficacy when the task is still new, and the model
is thought to be comparable to the observer (Gale et al., 2021). Verbal persuasion, such as
support and criticism from the mentors, administrators, or peers, can affect efficacy beliefs,
particularly when it originates from reliable sources. Ultimately, physical and emotional states
such as stress, anxiety, or excitement influence how teachers perceive their ability to manage
classroom demands. Teachers' interactions with their work environment modify these ideas
throughout time, rather than being fixed (Fernandez et al., 2016).

According to social cognitive theory, aspiring teachers who have strong efficacy beliefs are
more perceptive, thoughtful, and able to create meaningful and captivating learning
experiences (Ho et al., 2023, as cited in Marlina et al., 2024). Therefore, fostering effective
teaching and achieving significant student results requires a solid understanding of the
fundamentals of self-efficacy.

4.0 Teacher’s Self-Efficacy and Its Influence on Educational Practices

Teachers’ self-efficacy is vital in shaping educational practice by affecting how teachers
approach instruction, manage classroom environments, and build relationships with students.
According to social cognitive theory, teachers with confidence in their ability to influence
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student achievement tend to be more self-assured, persistent, and adaptable in their teaching
roles. These confidence beliefs not only directly impact classroom instruction but also act as
mediating factors in broader interpersonal and contextual dynamics, including collaboration
with colleagues and managing occupational stress (Zakariya & Adegoke, 2024). The following
sections explore how self-efficacy impacts three central aspects of teaching: instructional
practices, classroom management, and teacher-student relationships.

4.1 Instructional Practices

Teachers who possess a high sense of self-efficacy generally show greater confidence in
applying effective instructional methods and fostering meaningful participation among
students (Liu et al., 2023). These teachers tend to create structured lesson plans, use flexible
teaching methods, and ensure clear communication during instruction (Allinder, 1994, as cited
in Tschannen-Moran & Hoy, 2001). Furthermore, self-efficacy not only influences instructional
behaviour directly but also mediates the effects of external factors such as teacher stress and
collaboration, thereby enhancing the overall quality of instruction (Zakariya & Adegoke,
2024). Teachers who possess a high level of self-efficacy are more likely to demonstrate
thorough planning and effective organisational skills in their work (Allinder, 1994, as cited in
Tschannen-Moran & Hoy, 2001), and they also report higher professional satisfaction and a
sense of assurance in their teaching roles (Fernandez et al., 2016). These characteristics
collectively contribute to more effective and impactful instructional practices that align with
the goals of 21st-century education.

4.2 Classroom Management

Effective classroom management is a fundamental component of successful teaching, and
teacher self-efficacy is central to maintaining an orderly, respectful, and engaging learning
environment. Strong efficacy beliefs give teachers greater confidence in upholding classroom
regulations, dealing with disruptive behaviour, and encouraging constructive student
interactions (Donaldson, 2024; Van Aalst et al., 2021). The sense of self-efficacy significantly
influences teachers’ motivation, goal-setting, organisational skills, and resilience, which are
essential for managing classroom behaviour (Chan, 2008). A substantial body of findings
across studies consistently indicates that teacher self-efficacy is significantly and positively
associated with various classroom management styles and practices (Adjei, 2018; Hettinger et
al., 2021; Krasniqi & Ismajli, 2022; Suico, 2021; Wettstein et al., 2021). Teachers who have a
high sense of their abilities are more likely to take proactive measures, set high standards, and
take chances in the classroom (Akman, 2020, as cited in Peibin et al., 2023; Alibakhshi et al.,
2020).

Teachers are better at encouraging students' accountability and self-control when they have
confidence in their managerial skills (Hussain & Khan, 2022). They also have a higher chance
of designing an inclusive classroom that takes into account the many cultural and personal
needs of the pupils, making learning more fulfilling (Zeb et al., 2024). In contrast, low levels
of self-efficacy have been linked to diminished classroom performance and reduced teacher
effectiveness, while strong self-belief fosters higher student motivation and classroom
coherence (Khan et al., 2015; Lay, 2021; Abu-Tineh et al., 2011).
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4.3 Teacher-Student Relationship

Teacher self-efficacy has a significant influence on the nature and quality of teacher-student
relationships, which are crucial to effective learning environments (Zee & Koomen, 2016).
Teachers who have a high sense of efficacy tend to develop nurturing, encouraging, and
respectful connections with their students, which helps enhance student motivation and positive
behaviour (Halim & Ahmad, 2015; Alibakhshi et al., 2020). These relationships have been
demonstrated to influence how teacher effectiveness impacts students' academic performance,
behavioural adaptation, and social skill growth (Koca, 2018).

A longitudinal study conducted by Hettinger et al. (2021) indicates that when teachers believe
they can effectively control their classrooms, students tend to view them as caring and
emotionally present, which helps build a strong sense of connection and mutual respect
between teachers and students. Teachers who possess strong self-efficacy beliefs tend to
demonstrate greater effort and persistence when working with their students (Nurlu, 2015).
According to Hajovsky et al. (2020) teachers who are confident in their social skills tend to
handle emotions effectively and guide student behaviour positively, fostering a supportive and
caring classroom environment. These teachers are also more inclined to use various approaches
to promote inclusivity and meaningful engagement, especially when supporting individuals
with behavioural or emotional difficulties (Veldman et al., 2017; Davis, 2024; Xu & Qi, 2019).

5.0 Conclusion

Teacher self-efficacy, deep-rooted in Bandura’s social cognitive theory, plays a crucial role in
shaping instructional practices, maintaining effective classroom management, and fostering
positive student relationships (Bandura, 1997; Tschannen-Moran et al., 1998). Developed
through mastery experiences, observation, verbal reinforcement, and emotional states, self-
efficacy beliefs evolve through teachers’ engagement with their environment (Bandura, 1997;
Fernandez et al., 2016). These beliefs are context-sensitive and dynamic, shaping teachers’
motivation, instructional decisions, and resilience (Devi et al., 2022; Ho et al., 2023, as cited
in Marlina et al., 2024). Strong self-efficacy enhances lesson planning, adaptive instruction,
and professional satisfaction (Zakariya & Adegoke, 2024; Liu et al., 2023). It also contributes
significantly to effective classroom management by fostering proactive behaviour and
inclusive practices (Donaldson, 2024; Zeb et al., 2024). Moreover, high self-efficacy supports
nurturing teacher-student relationships, boosting student motivation and academic outcomes
(Hajovsky et al., 2020; Hettinger et al., 2021). Ultimately, understanding and enhancing
teachers’ self-efficacy is essential for improving educational quality, supporting teacher well-
being, and fostering meaningful student development (Barni et al., 2019; MHRD, 2020). This
study underscores self-efficacy as a transformative force in shaping effective and equitable
teaching practices.
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