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Abstract

Classroom teaching is the most decisive space where educational policy, curriculum
intent, teacher competence, children’s learning process and parent aspiration converge. While
systems invest heavily in reforms, frameworks and assessments, the real test of educational
quality continues to lie in the quality of teaching within the four walls of the classroom.
Ensuring classroom standard and instructional quality remains a persistent challenge in school
education, particularly in contexts undergoing systemic reform. This article is based on the
belief that standards and quality in education cannot be achieved through policy mandates
alone; they must be consciously practiced, observed and sustained at the classroom level. This
paper proposes the PRIME Classroom Model (Prepare—Relate—Inquire-Meaning-making—
Evaluate) as a comprehensive and contextually grounded pedagogical framework designed to
enhance teaching—learning processes and academic supervision in schools. The PRIME Model
integrates constructivist pedagogy, learner-centred instruction, formative assessment and
reflective practice into a coherent instructional cycle in alignment with the national and global
policy frameworks, including NEP-2020, NCF-2023, NPST-2023, 21st Century Skills and
SDG-4 (Quality Education). Each stage of the model addresses critical dimensions of effective
classroom practice- lesson preparedness, contextual engagement, inquiry-based learning,
conceptual meaning-making and continuous evaluation for learning and growth. Through
analytical mapping and application-oriented discussion, the paper demonstrates how the
PRIME Model supports inclusive education, competency-based learning and continuous
professional development of teachers. The paper concludes by advocating the PRIME Model
as a sustainable, evidence-informed framework for improving classroom quality and
strengthening school education systems in alignment with contemporary educational reforms.
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1- Introduction to the PRIME Classroom Model
1.1 Background and Rationale

Quality classroom practices lie at the heart of meaningful education. While policies, curricula,
infrastructure and assessments play important roles, it is ultimately the classroom where
learning is experienced, interpreted and internalised by the learners. In the Indian context,
classrooms are diverse in terms of language, culture, socio-economic background, learning
levels and availability of resources. This diversity demands a pedagogical framework that is
structured yet flexible, contextual yet aspirational and simple yet intellectually sound.

The National Education Policy (NEP)-2020 and the National Curriculum Framework (NCF)-
2023 strongly advocate a shift from rote-based instruction to competency-based, experiential
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and learner-centred education. These reforms require teachers to move beyond content delivery
and focus on processes of learning. In practice, this transition often remains challenging due to
the continued reliance on traditional teaching approaches that do not fully align with these
pedagogical expectations. The PRIME Classroom Model is conceptualised to bridge this gap
by offering a clear, actionable and classroom-ready framework.

1.2 Meaning of the PRIME Classroom

Model The PRIME Classroom Model

Standards and Quality in the Classroom

PRIME is an acronym that represents five
interrelated stages of effective teaching

Prepare Relate
and learning: ‘

Build Readiness & Goals Connect Learning to Life

* Link to Real-World Contexts

e P —Prepare
e« R —Relate
o - Inquire Meaning-Making

Collaborate & Reflect

i « Discuss & Share Ideas
: = Q « Work Together

« Construct Understanding

e M - Meaning-Making

Evaluate
¢ E — Evaluate St s
« Self & Pee
The PRIME Classroom Model is not a ke g
rigid teaching method but a pedagogical B T
CyCle that Supports thoughtﬁﬂ lesson Quality Teaching for Future-Ready Learning

planning, active learner engagement,

understanding, meaning-making and

continuous improvement. It aligns with how learners naturally learn by preparing their minds,
connecting with experiences, questioning ideas, constructing meaning and reflecting on
learning.

1.3 Need for a Structured Classroom Framework

In many classrooms, teaching is often reduced to syllabus completion, textbook dependency
and examination orientation. Such practices may ensure short-term performance but fail to
develop conceptual clarity, critical thinking, creativity and life skills. A structured classroom
framework helps teachers maintain academic standards, ensure consistency in teaching quality,
address learner diversity, integrate policy expectations with practice, reflect on and improve
their pedagogy. The PRIME Model provides this structure without compromising teacher
autonomy or contextual flexibility.

1.4 Alignment with NEP-2020 and NCF-2023

The PRIME Classroom Model is deeply aligned with the guiding principles of NEP-2020 and
NCF-2023, such as learner-centred education, experiential and inquiry-based learning,
conceptual understanding over memorisation, continuous formative assessment and integration
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of values, skills and knowledge. Each stage of PRIME corresponds to these principles and
translates them into classroom actions.

Integration of the PRIME Model INTEGRATION OF THE PRIME
with NEP-2020 CLASSROOM MODEL WITH NCF2023

Prepare N Foundational learning
Readiness for teaching and learning &lesson planning | Curricular planning and
“’ﬁ"-d;'&m{-‘- structured learning outcones
Relate —  Child-centric, inclusive,
Building relationships &emotional safety holistic education " | Safe andinclusive environment;
emphasis on relationships
i Experiential, discovery-
/ |I'qul.ll‘l'e ) — - Reliontisd s.co ety Experiential, discovery-oriented,
Exploration, questioning, investigation based learning hands-on learning
Meaning-Making L Competency—based,_ leal Competency-based approach;
Connecting concepts & applying knovledge conceptual understanding concept application
Evaluate _,  Continuous, holistic s_w §°If“if‘”°“sv lcrmattive,
Assessment for learning & feedback assessment 'Btlo 2ssessmen

(Figure- PRIME model in alignment with NEP-2020 and NCF-2023)
1.5 PRIME as a Quality Assurance Tool

Quality in education is not accidental, it is the result of deliberate planning, thoughtful
execution and reflective practice. The PRIME Model functions as a quality assurance tool at
multiple levels:

e For Teachers, it serves as a guide for lesson planning and delivery.

e For Headmasters and Academic leaders, it provides indicators for classroom
observation and supervision.

e For Schools, it offers a common pedagogical language that promotes consistency and
collaboration.

By using PRIME, schools can move from personality-driven teaching to process-driven quality.
1.6 PRIME and the Indian Classroom Context

Indian classrooms are characterised by large class sizes, multilingual learners, first-generation
students and varying resource availability. The PRIME Model acknowledges these realities and
is designed to be adaptable. A teacher may use simple questioning instead of technology, local
examples instead of global case studies or peer discussion instead of elaborate activities. This
adaptability makes PRIME suitable for rural and urban schools, government and private
institutions, primary to secondary levels and diverse curricular contexts. It evolves with
changing educational needs.

1.7 Role of the Teacher in the PRIME Classroom

In the PRIME Classroom, the teacher’s role shifts from being a transmitter of information to a
facilitator of learning. The teacher, designs meaningful learning experiences, encourages
questioning and dialogue, supports learners in constructing understanding and uses assessment
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as a tool for growth to strengthen next teaching learning process. The teacher becomes a

reflective practitioner who continuously refines practice based on learner response.

1.8 PRIME as a Cyclical and Continuous Process

PRIME is not a linear one-time process
but a continuous cycle. ‘Evaluate’ stage
informs the next phase of preparation,
creating a loop of improvement. This
cyclical nature ensures that teaching
evolves with learner needs and
contextual demands.

1.9 Significance of PRIME for School
Leadership

For Headmasters and Academic

leaders, PRIME provides a clear
framework to guide instructional
leadership. Classroom supervision,

mentoring, professional development
and academic planning can all be
aligned with PRIME,
coherence between leadership vision
and classroom reality.

ensuring

The PRIME Classroom Model offers a
practical, policy-aligned and context-
framework for ensuring
standards and quality in classroom
teaching. It empowers teachers,
supports learners strengthens
school leadership. In the chapters that
follow, each component of PRIME will
be explored in depth, with theoretical
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and

The pRl ME Classroom Model and Integration
with NEP-2020, NCF-2023, 21t Century Skills, and SDG-4

<0 NEP-2020 WA NCF-2023
E ‘«'..:- National Education Policy "L' National Curriculum
Framework

» Competency-Based Learning * Curriculum Reforms & Stages

+ Holistic Development « Inquiry & Meaningful Learning

« Experiential Pedagogy « Multilingual and Inclusive Education

\\»

Relate

Connect LearnCartitful

N « Contextual & Experiential
&&‘ + Connect to Real-World

Integrate Disciplines

Prepare

Bukd Readiness & Set Goals

+ Diagnose Prior Knowledge
+ Make Leaming Intentiorial g%
Develop Focus & Motivation

Evaluate
Mfan‘"g:Makmg * Competency-Based & Formative

Constructivist &
Collaborative

Inquire
« Foster Inquiry & Critical Thinklng

« Question, Reason, & Solve » Assess Competencles

* Explore & Investigate s Reflect & Improve Learning

V

%, 21" Century Skills ‘4"’3 SDG-4 Sustaiinabie Dwehpment Gl
-’@:‘; + Critical Thinking & Problem Solving

+ Creativity & Innovation

+ Inclusive & Equitable Quality
Education

el
an

» Communication & Collsaboration

i\\ « Digital Literacy
S

PRIME aligns classroom pedagogy th national
ready, quality education

+ Promote Lifelong Learning
Opportunities

+ Improve Learning Outcomes

lobal goals; creating future-

grounding, practical strategies and contextual illustrations to support effective classroom

practice.

2- PREPARE: Purposeful Planning for Standard and Quality in Classroom

2.1 Introduction: Why “Preparation” is the Foundation of Quality Teaching

Quality classroom practices do not begin inside the classroom; they begin before the classroom.
Preparation is the invisible architecture of effective teaching. A well-prepared teacher enters

the classroom with clarity of purpose, confidence of content and sensitivity to learners’ needs.
In the PRIME Model, Prepare is the first and most critical stage, because all subsequent stages-
Relate, Inquire, Meaning-Making and Evaluate depend upon the depth and quality of

preparation.
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Preparation is not limited to writing lesson plans. It is a professional mindset that includes
understanding learners, aligning objectives with curricular goals, selecting appropriate
pedagogical strategies, preparing resources, anticipating misconceptions and designing
assessment pathways. A classroom without preparation may function, but it cannot consistently
achieve standards or ensure quality learning outcomes.

Classroom standards reflect what learners are expected to know, do and value. These standards
are operationalized only when teachers prepare deliberately. Effective preparation ensures
alignment with learning outcomes and competencies, logical sequencing of concepts, time
optimization, pedagogical coherence, equity and inclusion.

2.2 Dimensions of Purposeful Preparation
Purposeful preparation under the PRIME Model operates across multiple dimensions:

a) Academic Preparation- It includes; Mastery over subject content, Core concepts,
Conceptual clarity, Alignment with syllabus expectations, Interdisciplinary connections, Real-
world relevance and Common learner misconceptions.

b) Pedagogical Preparation- It includes; Teaching strategies suitable to learner age and
context, Child-centred and activity-based approaches, Inquiry-oriented methods and
Difterentiated instructions.

¢) Learner-Centric Preparation- It includes; Learners’ prior knowledge, Socio-cultural
background, Language proficiency and Learning difficulties and strengths.

2.3 Lesson Planning as a Professional Tool, not a Ritual

Lesson planning is often reduced to a compliance exercise. In the PRIME Model, lesson
planning is repositioned as a professional design process. A quality lesson plan should include:
Clear learning outcomes, Concept mapping, Teaching—learning strategies, Learning resources
and TLMs, Opportunities for interaction, Assessment checkpoints and Reflection notes. A
reflective lesson plan is dynamic, flexible and learner-responsive, rather than rigid and teacher-
centred.

2.4 Alignment with NEP-2020

The Prepare stage strongly resonates with the vision of NEP-2020, which emphasizes
outcome-based planning, competency-based learning, experiential and holistic education,
reduction of rote learning, teacher autonomy and professionalism.

2.5 Alignment with NCF-2023

The Prepare stage also align with NCF-2023 highlights like Conceptual understanding,
Learner engagement, Constructivist pedagogy and Formative assessment integration.

Preparation under PRIME ensures that lessons are concept-driven, not content-heavy, activities
promote thinking and inquiry, assessment is embedded within teaching and learning is
contextual and meaningful. Thus, Prepare stage serves as a bridge between curriculum intent
and classroom practice.
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2.6 Preparation as a 21st Century Teaching Skill

In the context of 21st century learning, preparation includes integrating critical thinking tasks,
planning collaboration and communication opportunities, embedding creativity and problem-
solving and incorporating digital tools meaningfully.

3- RELATE: Connecting Learning with Life, Context and Learners
3.1 Introduction: Learning Becomes Powerful When It Is Related-

Learning acquires meaning only when learners are able to connect new knowledge with their
lived experiences, prior understanding and social realities. Abstract content, when taught in
isolation, often leads to memorization without understanding. The Relate stage of the PRIME
Classroom Model addresses this critical gap by positioning contextual connection as the
gateway to meaningful learning. Relating is not an introductory formality; it is a cognitive
bridge between the learner’s world and the academic world. When teachers consciously relate
content to learners’ lives, learning becomes engaging, relevant and enduring.

3.2 Conceptual Understanding of “Relate” in the PRIME Model

In the PRIME framework, Relate refers to the deliberate instructional practice of: Activating
prior knowledge, connecting concepts to real-life situations, linking learning with local culture,
language, environment and society, establishing emotional and experiential relevance. Relating
ensures that learning does not remain distant or foreign to the learner. It humanizes knowledge
and makes the classroom a space where learners feel intellectually and emotionally connected.

3.3 Psychological Basis of Relational Learning

Educational psychology strongly supports the idea that learning is constructivist in nature.
Learners construct new knowledge by building upon existing mental structures.

Key psychological principles underlying Relate include:
e Schema Theory: New learning is assimilated into existing knowledge frameworks.

e Meaningful Learning Theory (Ausubel): Learning is effective when it is anchored to
prior knowledge.

e Motivation Theory: Relevance increases intrinsic motivation and attention.
3.4 Role of Relating Content to Learners’ Prior Knowledge

Every learner enters the classroom with experiences, assumptions and informal knowledge.
Effective teachers identify and utilize these as learning resources. Relating Strategies include
diagnostic questioning, brainstorming sessions, storytelling, discussion and KWL (Know—
Want to know—Learned) charts etc. Relating content to local realities enhances comprehension,
builds cultural pride, promotes inclusivity and respects learner identity. Relational teaching
also promotes emotional safety, learner confidence, willingness to participate and positive
classroom climate. The Relate stage operationalizes child-centred education by valuing learner
voice, encouraging dialogue, respecting diversity and adapting instruction to learner needs.
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3.5 Role of Teacher as a Facilitator of Connections

In the Relate stage, the teacher’s role transforms from instructor to connector and facilitator.
The teacher listens actively, encourages expression, builds bridges between experience and
concept and validates learner perspectives. Such facilitation fosters trust and deepens the
learning process.

3.6 Alignment with NEP-2020 and NCF-2023

Relate aligns with the NEP-2020’s calls for: Experiential learning, Contextualized pedagogy
and Holistic development.

Relate supports the NCF-2023’s recommendations like Learner engagement, Meaning-making
and Local knowledge integration.

The Relate stage acts as a practical classroom translation of these policy visions. The Relate
stage of the PRIME Model ensures that learning is rooted in reality, relevance and relationships.
It transforms classrooms from content-driven spaces into meaning-centred environments,
where learners actively engage with knowledge and connect education with life.

4- INQUIRE: Cultivating Curiosity, Questioning and Critical Thinking
4.1 Introduction: Inquiry as the Heart of Learning

True learning begins with curiosity. When learners ask questions, explore possibilities and seek
explanations, learning shifts from passive reception to active construction. The /nquire stage
of the PRIME Classroom Model recognizes inquiry as the driving force of understanding,
critical thinking, innovation and intellectual growth.

Traditional classrooms often emphasize answers over questions. In contrast, inquiry-based
classrooms value questioning as a sign of thinking. The Inquire stage transforms classrooms
into spaces where curiosity is encouraged, doubts are welcomed and exploration is central to
learning.

4.2 Conceptual Meaning of “Inquire” in the PRIME Model

In the PRIME framework, Inquire refers to structured opportunities provided to learners to ask
meaningful questions, investigate concepts actively, explore multiple perspectives, engage in
problem-solving and reasoning. Inquiry is not disorderly questioning; it is guided intellectual
exploration supported by the teacher.

4.3 Philosophical and Psychological Foundations of Inquiry
Inquiry-based learning draws from strong educational foundations:
e Socratic Method: Knowledge emerges through questioning and dialogue.

o Constructivist Theory (Piaget, Bruner): Learners construct knowledge through
exploration.

e Vygotsky’s Social Learning Theory: Inquiry deepens through interaction and
scaffolding.
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These theories affirm that learning is most powerful when learners are intellectually active.
4.4 Inquiry and Learner Agency

Inquiry empowers learners to take ownership of their learning. Instead of depending solely on
the teacher, learners become Question generators, Investigators, Problem solvers and
Reflective thinkers. This agency builds confidence, independence and lifelong learning skills.

4.5 Types of Inquiry in Classroom Practice
Effective inquiry can take multiple forms:
1. Guided Inquiry- Teacher frames questions and supports exploration.
2. Open Inquiry- Learner’s frame questions and seek answers.
3. Problem-Based Inquiry- Learning begins with real-world problems.
4. Project-Based Inquiry- Extended exploration through projects
Teachers can choose inquiry types based on learner age, subject and learning objectives.
4.6 Role of Questioning in the Inquire Stage

Quality questioning is the backbone of inquiry. Teachers must move beyond factual questions
to analytical questions, interpretative questions, application-based questions and reflective
questions. Such questioning develops higher-order thinking skills.

4.7 Inquiry-Based Pedagogy Across Subjects
Inquiry is applicable across disciplines:
e Science: Hypothesis, experimentation, observation.
e Mathematics: Problem-solving, pattern discovery, reasoning.
o Languages: Interpretation, discussion, creative expression.
e Social Sciences: Debate, analysis, civic inquiry.
Thus, inquiry is a universal pedagogical approach.
4.8 Teacher’s Role in the Inquire Stage

During inquiry, the teacher acts as- Facilitator of thinking, Guide and scaffold, Encourager of
curiosity and Observer of learning processes. Teachers must resist the urge to provide
immediate answers and instead support learners in discovering answers themselves.

4.9 Inquiry and 21st-Century Skills

The Inquire stage directly nurtures 21% century skills like Critical thinking, Creativity,
Collaboration and Communication.

4.10 Alignment with NEP-2020 and NCF-2023

The Inquire stage operationalizes these policy mandates at the classroom level.
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Inquire Stage aligns with NEP-2020 vision of Inquiry-based learning, Discovery-oriented
pedagogy and Reduction of rote learning.

Inquire Stage also integrates the vision of NCF-2023 by reinforcing inquiry as a core classroom
practice for deep conceptual understanding.

4.11 Creating an Inquiry-Friendly Classroom Climate

For inquiry to flourish, classrooms must be safe for questioning, free from fear of mistakes and
respectful of diverse opinions. A supportive classroom culture encourages learners to think
aloud and learn collaboratively.

4.12 Assessment in Inquiry-Based Learning

Assessment in the Inquire stage focuses on thinking processes, question quality, problem-
solving strategies and reflection and reasoning. The Inquire stage of the PRIME Classroom
Model nurtures curiosity, critical thinking and intellectual courage. By embedding inquiry into
classroom practice, teachers prepare learners not only for examinations, but for life.

5- MEANING-MAKING: Constructing Understanding, Concepts and Competence
5.1 Introduction: From Information to Understanding

Learning becomes meaningful only when learners are able to connect new knowledge with
prior experiences, internalize concepts and apply understanding in real contexts. The Meaning-
Making stage of the PRIME Classroom Model focuses on this crucial transformation from
exposure to comprehension, from activity to insight. Without meaning-making, teaching
remains superficial. This stage ensures that learning moves beyond memorization to deep
conceptual clarity and transferable understanding.

5.2 Conceptual Understanding of Meaning-Making

Meaning-making refers to the cognitive and reflective processes through which learners
interpret information, establish connections, construct concepts, develop mental models and
apply learning meaningfully. It is the stage where inquiry is consolidated into understanding.

5.3 Theoretical Foundations of Meaning-Making

Meaning-making is grounded in strong educational theories:
o Constructivism: Knowledge is actively constructed, not passively received
e Schema Theory: Learners organize knowledge into structured mental frameworks
o Experiential Learning (Kolb): Learning emerges through reflection on experience

These theories emphasize that understanding grows through reflection, dialogue and
application.

5.4 Role of Reflection in Meaning-Making

Reflection is central to meaning-making. Learners must be provided opportunities to think
about what they learned, compare ideas, clarify doubts and express understanding in their own
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words. Reflection transforms activity into learning.
5.5 Classroom Strategies for Meaning-Making

Effective meaning-making can be facilitated through- Concept mapping, Think-pair-share,
Group discussion, Analogies and examples, Real-life applications and Visual representations
etc. These strategies help learners internalize abstract concepts.

5.6 Teacher’s Role in Meaning-Making

In this stage, the teacher functions as- Concept clarifier, Learning facilitator, Cognitive scaffold
and Reflective guide. Teachers help learners organize ideas, correct misconceptions and deepen
understanding without dominating the learning process.

5.7 Meaning-Making Across Disciplines
Meaning-making manifests differently across subjects:

Mathematics: Conceptual reasoning beyond procedures.

Science: Understanding principles behind phenomena.

Languages: Interpreting meaning, context and expression.

e Social Sciences: Connecting events, ideas and societal processes.
Thus, meaning-making is discipline-sensitive yet universally essential.
5.8 Integration with 21st-Century Learning Skills

Meaning-making supports 21% century skills like, Critical thinking, Creativity,
Communication, Collaboration and Problem-solving. Learners learn not just what to think, but
how to think.

5.9 Alignment with NEP-2020 and NCF-2023

NEP-2020 emphasizes: Conceptual understanding, Reduction of rote learning, Experiential
and competency-based learning. NCF-2023 stresses meaning-centred pedagogy and deep
learning outcomes. The Meaning-Making stage directly operationalizes these policy principles
in classroom practice.

5.10 Assessment for Meaning-Making

Assessment at this stage focuses on conceptual clarity, application of knowledge, explanation
and reasoning, reflection and articulation.

5.11 Differentiation and Inclusivity

Meaning-making respects learner diversity. Teachers must use multiple representations, allow
varied expression modes, support learners at different paces and ensure inclusion of CWSN,
week and first-generation learners. Inclusive meaning-making ensures equity in learning.

5.12 Classroom Environment for Meaning-Making
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An effective meaning-making environment is- Dialogue-rich, Reflection-friendly, Error-
tolerant and Concept-focused. Such classrooms promote deep learning rather than surface
completion.

5.13 From Knowledge Transmission to Knowledge Construction

Meaning-making redefines teaching as the facilitation of understanding rather than the delivery
of content. It places learners at the centre of cognition and emphasises knowledge construction
rather than mere transmission. The Meaning-Making stage ensures that learning is not fleeting
but enduring. By enabling learners to internalize, connect and apply knowledge, teachers
cultivate understanding that lasts beyond the classroom and prepares learners for real-life
challenges.

6- EVALUATE: Assessment for Learning, Growth and Instructional Improvement
6.1 Introduction: Rethinking Evaluation in the Classroom

In the PRIME Classroom Model, Evaluate is not an afterthought, nor merely a summative
closure to a lesson. It is the decisive pedagogical checkpoint where teaching effectiveness is
examined, learner understanding is verified and future instructional decisions are shaped. As
the final stage of PRIME- Prepare, Relate, Inquire, Meaning-making, Evaluate, this phase
serves a dual purpose to assess what learners have actually understood and to reflect on whether
the teaching process achieved its intended outcomes. It asks a fundamental question: “Did the
teaching succeed in enabling learning and what must be done next?” The Evaluate stage
completes the PRIME Classroom cycle by ensuring accountability, improvement and learner
empowerment.

6.2 Evaluate as End-Stage Formative Assessment

This end-stage formative assessment confirms whether intended learning outcomes were
achieved, identifies misconceptions, learning gaps and partial understandings, provides
evidence of instructional strengths and weaknesses, Guides immediate remediation,
enrichment or re-teaching. In this sense, Evaluate is formative not by timing, but by purpose.
It informs improvement, not closure.

6.3 Shift from Assessment of Learning to Assessment for Learning
The PRIME Model emphasizes:

o Assessment for Learning (AfL)

o Assessment as Learning (AaL)

e Assessment of Learning (AoL)

At this stage, the teacher reflects on alignment between objectives and learning outcomes,
effectiveness of strategies used during Relate, inquire and meaning-making, level of learner
engagement and conceptual clarity, inclusiveness of the teaching process and adequacy of
support provided to diverse learners.

Thus, Evaluate becomes a mirror for pedagogy, not merely a measure of learners.
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6.4 Tools and Strategies for Evaluate Stage

The Evaluate stage relies on simple, authentic and classroom-friendly tools that generate
immediate evidence of learning. These include- Short concept checks or quizzes, Learner self-
assessment and peer feedback, Application-based tasks or problem solving oral questioning
and discussion summaries, Concept mapping or quick writing tasks etc.

The emphasis is not on volume or complexity, but on clarity of evidence- evidence that answers
whether learning has genuinely occurred. Importantly, assessment tasks at this stage should be:
Aligned with learning outcomes, focused on understanding, not recall, Supportive rather than
punitive, Inclusive and accessible to all learners.

6.5 Feedback: The Core of Evaluate Stage

Evaluation without feedback is incomplete. In the PRIME Model, feedback is the heart of the
Evaluate stage. Feedback is not limited to correcting errors; it is a structured response that:
affirms what learners have understood, clarifies misconceptions, suggests concrete steps for
improvement and encourages learner confidence and ownership. Effective feedback at this
stage must be timely, specific, actionable and developmental rather than judgmental.

6.6 Evaluate and the Continuous Learning Cycle

Although Evaluate is the final stage of a PRIME lesson, it is also the starting point of the next
instructional cycle. Insights gained from evaluation directly inform the Prepare stage of
subsequent lessons.

Thus, PRIME is not a linear model but a cyclical quality loop, where evaluation informs
preparation, reflection drives improvement and teaching continuously evolves. This cyclical
nature ensures that classrooms remain responsive, adaptive and learner-centred.

6.7 Alignment with NEP-2020 and NCF-2023

The Evaluate stage of the PRIME Model aligns closely with national policy directions, such as
NEP-2020’s emphasis on formative assessment and competency-based learning and NCF-
2023’s stress on assessment for learning and learner agency. By foregrounding formative
evaluation at the end of teaching, PRIME operationalizes these policy ideals into everyday
classroom practice.

6.8 Evaluation and 21st-Century Skills

Evaluation in PRIME promotes 21% century skills such as; Critical thinking, Creativity,
Collaboration, Communication and Self-regulation.

6.9 Inclusive and Equitable Evaluation

Evaluation must respect learner diversity by using multiple assessment modes, providing
accommodations for week students and CWSN and recognizing varied learning styles.
Equitable evaluation ensures no learner is disadvantaged.

6.10 Use of Data for Instructional Improvement
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Evaluation encourages lesson redesign, remedial instruction, enrichment activities and
differentiated teaching.

6.11 Teacher’s Role in Evaluation

In the PRIME Model, the teacher acts as- Assessor, Mentor, Facilitator and Reflective
practitioner. Teachers continuously refine their practices based on assessment evidence.

In the PRIME Classroom Model, Evaluate is the moment of truth. It is where teaching meets
evidence, intention meets outcome and planning meets reality. When thoughtfully designed
and sincerely practiced, this stage transforms assessment from a terminal act into a tool for
growth, reflection and continuous improvement. Ultimately, the success of teaching is not
declared by syllabus completion, but by what learners have meaningfully understood and the
Evaluate stage ensures that this understanding is clearly seen, thoughtfully interpreted and
constructively acted upon.

7-PRIME Model and SDG-4-Quality Education:

The Sustainable Development Goal-4 (SDG-4), adopted by the United Nations, aims to "ensure
inclusive and equitable quality education for all and promote lifelong learning opportunities".
The PRIME Teaching Model integrates the goals and indicators of SDG-4.

7.1 Inclusive and equitable education (SDG-4.1, 4.5 and 4.a)

Prepare stage: Ensures the readiness of all learners, especially first-generation, rural, tribal and
disadvantaged learners.

Relate stage: Connects classroom learning to local cultures, languages and lived experiences,
promoting equitable and inclusive learning.

7.2 Quality learning outcomes (SDG-4.1)

Inquire and Meaning making Stage: Promotes competency-based learning aligned with
national curriculum frameworks. Encourages critical thinking, reasoning and the application of
knowledge beyond the stated text.

7.3. Early and lifelong learning (SDG-4.2, 4.7)

PRIME model builds a foundation of curiosity and readiness. It also encourages reflective
learning practices and lifelong learning of learners.

7.4 Global Citizenship (4.7)

PRIME model also enhances values of sustainability, peace, acceptance and appreciation of
cultural diversity.

7.5 SKkills for employability and sustainable development (SDG-4.4)

Inquire and Meaning making stages develops 21st century skills (problem solving, creativity,
communication, digital literacy). Learners are prepared for future employability and to
contribute to sustainable development.
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7.6 Teacher training and pedagogical innovation (SDG-4.c¢)

The PRIME model is not only a framework for teaching, but also a tool for teacher
empowerment. It helps teachers to provide practical and adaptive teaching that is aligned with
the principles of NEP-2020, NCF-2023 and SDG-4.

7.7 PRIME, a global initiative to achieve SDG-4

Local but universal: The PRIME model, based on Indian philosophy is also responsive to global
concerns of equity, inclusion and quality education.

Bridging policy and practice: It helps in classroom teaching and learning to achieve all the
goals of SDG-4 - Quality education.

Measurable: The PRIME model can be adopted, adapted and applied globally.

Sustainability: By integrating society, culture and lifelong learning, the PRIME model
contributes to sustainable and meaningful education systems.

8- Challenges of the PRIME Classroom Model

8.1-Time-Intensive Planning- Teachers may need significant time to prepare lessons that
integrate all five components (Prepare, Relate, Inquire, Meaning-Making, Evaluate). In high
student-teacher ratio classrooms or with tight schedules, it may be challenging to implement
fully.

8.2-Requires High Teacher Competency- Teachers need strong pedagogical knowledge,
subject mastery and facilitation skills. Less experienced teachers may struggle with guiding
inquiry-based learning or supporting student-led meaning-making effectively.

8.3-Resource Dependence- Effective PRIME implementation often relies on teaching-
learning materials (TLMs), digital tools or experiential resources.

8.4-Student Adaptation Challenges- Students accustomed to rote learning or teacher-cantered
instruction may initially resist inquiry-based or collaborative learning approaches. Classroom
management may be a challenge during open inquiry or group activities.

8.5-Monitoring and Supervision Requirement- For consistent implementation, continuous
observation, mentoring and feedback by the Headmaster or Instructional leader are necessary.
Without regular monitoring, the model may be partially applied or reduced to a superficial
checklist.

8.6-Cultural and Contextual Limitations- Certain contextual factors (e.g., large rural
classrooms, diverse language learners or examination-driven cultures) may limit the depth of
inquiry and meaning-making activities. Teachers need to adapt the model thoughtfully to local
realities.

9- PRIME as a Sustainable Quality Classroom Framework

Across the world, education systems are undergoing a profound transformation. The focus has
shifted from content transmission to meaningful learning, from examination performance to

IJSSR WWW.1jssr.com 533



International Journal of Social Science Research (IJSSR)
Volume- 2, Issue- 6 | November - December 2025 ISSN: 3048-9490

competency development and from teacher dominance to learner agency. In this changing
global landscape, classrooms are expected not only to impart knowledge but also to nurture
thinking, values, creativity and responsible citizenship.

The PRIME Model- Prepare, Relate, Inquire, Meaning-Making and Evaluate- emerges as a
response to this universal challenge. It is not merely a pedagogical sequence but a holistic
quality framework that redefines how teaching and learning occur in contemporary classrooms.

9.1-PRIME as a Universal Pedagogical Logic

At its core, PRIME is built upon how human learning naturally occurs. Learners prepare
mentally and emotionally, connect new ideas to prior knowledge, inquire actively, construct
meaning through engagement and reflect on their learning outcomes. This learning logic
transcends: National curricula, Cultural contexts, Subject boundaries and School systems.
Because PRIME aligns with cognitive science, constructivist theory and experiential learning,
it holds relevance across diverse educational environments- from early childhood classrooms
to secondary and teacher education settings.

9.2- From Teaching Model to Quality Framework

What distinguishes PRIME from many existing instructional models is its dual function:
e As aclassroom teaching framework for teachers
e As a quality assurance lens for school leadership and academic supervision

PRIME offers clear indicators of quality in- Lesson design, Classroom interaction, Student
engagement, Assessment practices and Learning outcomes. Thus, it bridges the long-standing
gap between pedagogy and quality standards, making quality measurable, observable and
improvable at the classroom level.

Quality education begins, lives and matures in the classroom. PRIME offers a clear, humane
and intellectually sound pathway to ensure that classrooms become spaces of preparation,
connection, inquiry, meaning and growth. In an era where education must prepare learners not
just for examinations, but for life, citizenship and global responsibility, PRIME stands as a
timeless yet contemporary framework- one that transforms classrooms into centres of quality,
equity and lifelong learning.

PRIME Classroom Model - Rubric and Implementation Checklist
1. PREPARE- Preparation (Planning and Preparation)

Importance: Lesson Objectives, Resource Preparation, Teacher, Learner Preparation.

ChecKklist:

1- Learning Objectives and Expected Outcomes are Clearly Defined. []
2- Lesson Plan Aligns with NEP-2020, NCF-2023 & 21% Century Skills. []
3- Teaching-learning Materials, Digital Tools and Resources are Prepared. []
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4- Classroom Seating Arrangements, Time Management and Group division. []
5- Teaching and Learning Begins with Warm up activities like Stories, Songs, Games. [ ]
Rubrics:

= Excellent (4): Clear Objectives, Innovative Resources, Detailed Planning with
Systematic and Effective Classroom Management.

= Good (3): Lesson Plan Developed, Adequate Resources, Systematic Classroom
Management.

= Average (2): Partial planning, limited resources, satisfactory classroom management.
=  Weak (1): No clear plan, insufficient resources, disorganized start.
2. RELATE- Making connections (Connections and Contextualization)

Importance: Connecting the topic to students’ prior knowledge, experiences, culture, society,
life.

Checklist:
1- Students’ prior knowledge and experiences are connected to the topic. []
2- Connections to local language, context, culture and environment. []

3- Teacher demonstrates clarity, confidence and enthusiasm and increases

student interest in learning. []
4- Relevance to real-world applications is emphasized. []
5- Teacher and students are engaged and actively involved in learning. []
Rubric:

= Excellent (4): Strong, meaningful connections of topic to prior knowledge, experiences,
culture, language and real life.

= Good (3): Some relevant connections to students’ prior knowledge and experiences.
= Average (2): Limited attempts to connect to prior knowledge and experiences.
=  Weak (1): No connections to prior knowledge and experiences.

3. INQUIRE (Investigation and Critical Thinking)

Importance: Encourages critical thinking through curiosity, questioning and active inquiry.

ChecKklist:

1- Students are asked open-ended questions. []
2- Students are encouraged to ask and investigate questions. []
3- Group discussions, projects or problem-solving activities are used. []
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4- Students are encouraged to explore and discover during learning. []
5- Innovation, creativity and higher-order thinking are encouraged. []
Rubric:

= Excellent (4): Classroom inquiry is dynamic, teacher-student actively questioning,
answering and problem-solving.

= Good (3): Teacher-student collaboration in inquiry.

= Average (2): Limited opportunities for questioning or inquiry.

= Weak (1): No inquiry or student participation, teacher-dominated.
4. MEANING MAKING (Understanding, Construction and Apply)

Importance: Critical thinking, conceptual clarity, meaning-making, reflection, construction and
application.

ChecKklist:

1- All students clearly understand the content and concepts of the text. []
2- Students engage in critical thinking, analysis, discussion and explanation. []
2- Integration of the content with other topics and making meaning. []
4- Students learn through experiences rather than from text. []
5- Students apply learning. []
Rubric:

= Excellent (4): Strong conceptual clarity, meaning-making and application.
= Good (3): Students understand concepts and make limited application.
= Average (2): Limited understanding, limited application.
= Weak (1): No understanding, no application.
5. EVALUATION- Assessment (Assessment and Feedback)

Importance: Formative, continuous and reflective assessment practices.

ChecKklist:

1- Assessment based on competencies and expected learning outcomes. []
2- Multiple assessment methods used (oral, written, project, peer or self-assessment). []
3- Students are provided with constructive feedback. []
4- Assessment focuses on both process and outcomes. []
5- Students are encouraged to reflect on their own learning. []
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Rubrics:

= Excellent (4): multi-dimensional, formative, student-participatory assessment and
feedback exchange.

= Good (3): Formative assessment and limited feedback.
= Normal (2): Limited rating system, minimal feedback.
= Weak (1): Test-oriented, no feedback.

Overall Quality Index for PRIME Model-

At each stage of the PRIME model, the teaching and learning can be rated and an average
quality index can be determined as follows;

= 4-5 — Excellent (standard and quality classroom)
= 3-4— Good (good classroom)

= 2 -3 — Average (needs improvement)

= (-2 — Poor (needs immediate action)

Teachers can use these rubrics and checklists for self-reflection and lesson planning, school
principals, classroom observation and Block and District Education Officers, supervisors for
quality monitoring. The PRIME model brings clarity to classroom teaching by placing the child
at the centre of the learning process. It integrates preparation, engagement, inquiry, meaning-
making and assessment into a seamless learning flow. By promoting inquiry, meaningful
learning and continuous assessment, it can raise standards and quality in the classroom.
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