International Journal of Social Science Research (IJSSR)
Volume- 2, Issue- 5 | September - October 2025 ISSN: 3048-9490

Theoretical Perspectives on Skill Development and Competency
within Learning Ecosystems

Tinni Parial!, Chayan Adak?
! Assistant Professor, Madhyamgram B.Ed. College, Madhyamgram, West Bengal
2Assistant Professor in Education (WBES), Govt. General Degree College at Ranibandh, West Bengal

Abstract

This article explores a new way of thinking about how people develop practical skills.
It argues that true skill, or competency, is not built through memorization alone but is cultivated
within a rich "learning ecosystem." This approach brings together three key ideas: first, that
learning is an active process of building understanding; second, that it happens best through
participation in a community; and third, that the wider environment, from school rules to
cultural values, either supports or hinders this growth. By weaving these perspectives together,
the article provides a comprehensive framework for educators and leaders. It concludes that to
prepare individuals for a complex world, we must intentionally design these interconnected
learning environments where knowledge, practice, and support work in harmony.
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Introduction

Imagine an apprentice gardener trying to learn their craft only by reading textbooks, never
touching soil or seeing a plant grow through the seasons. Their knowledge would be abstract
and fragile, likely failing when faced with a real, ailing plant. For too long, this is how we have
often approached skill development and treating it as a simple transaction of information from
teacher to student, disconnected from the rich, messy contexts where skills are actually used.

The world is waking up to a new reality. In our fast-paced economies, simply "knowing" facts
is no longer enough. There is a roaring demand for competency; the proven ability to apply
knowledge, skills, and attitudes to solve complex problems in real-world situations (Schneider,
2022). This shift has put a spotlight on skill-based learning, an approach that prioritizes
actionable ability over passive recall.

But a crucial question remains:- Where does this deep, practical competency truly flourish? It
doesn't happen in a vacuum. We are beginning to understand that learning is not a solitary act
but a social and environmental one. The answer lies not just in changing the curriculum, but in
transforming the entire learning environment. A powerful way to envision this transformation
is through the metaphor of an ecosystem. Just as a thriving forest depends on the interplay of
sunlight, soil, water, and diverse life, a thriving learning environment depends on the dynamic
connections between its parts; the tools, the culture, the mentors, and the tasks (Brown &
Hammond, 2021).

This paper is built on the idea that this "learning ecosystem" is more than just a trendy phrase;
it is a complex reality that we can only fully understand by exploring the deep theories that
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explain how people learn best in social settings. While many have described what these
ecosystems look like, fewer have dug into the theoretical perspectives that explain why they
work. What are the core psychological and sociological principles that make a learning
ecosystem so effective for building genuine competency?

To answer this, we will weave together three foundational theories. First, we will look through
the lens of Situated Learning Theory, which argues that learning is fundamentally a social
journey. It tells us that we learn best by being "apprentices" in a community, starting with small
tasks and gradually mastering complex skills through guided participation (Lave & Wenger,
1991). This explains the importance of mentorship and real-world practice in an ecosystem.

Next, we will apply the principles of Constructivism, which posits that learners are not empty
vessels to be filled, but active builders of their own understanding. This view, championed by
thinkers like Vygotsky (1978), suggests that a learning ecosystem must be rich with experiences
and social interaction, providing "scaffolding" that helps learners reach for the next level of
their ability.

Finally, we will use Ecological Systems Theory (Bronfenbrenner, 1979) as a map to show how
the learner is surrounded by multiple layers of influence; from immediate mentors and peers to
broader institutional policies and cultural values. This helps us see that a skill development
ecosystem is not just a classroom, but a nested set of interconnected systems that must work in
harmony.

By bringing these theories together, this paper aims to provide a robust, multi-layered
understanding of how learning environments can be intentionally cultivated to become fertile
ground for the skills of tomorrow.

The Shift from Knowledge Acquisition to Competency Development

For generations, the primary goal of education was knowledge acquisition. The model was
straightforward: a teacher, seen as the sole expert, transmitted information to students, who
were expected to absorb and recall it. Success was measured by the ability to repeat this
information in exams, a process often described as the "banking model" of education, where
students are empty accounts to be filled with facts (Freire, 1970). This approach worked well
in a slower-paced world where a stable body of knowledge could last a lifetime.

However, the 21st century has radically altered this landscape. In our digital age, information
is no longer a scarce commodity; it is instantly accessible to anyone with a smartphone. The
value of simply knowing a fact has plummeted. What now matters is what you can do with that
knowledge. This has catalyzed a fundamental shift from valuing knowledge acquisition to
prioritizing competency development (Schneider, 2022).

Competency is a richer, more complex concept than knowledge. It refers to the integrated
application of skills, knowledge, and attitudes to perform successfully in real-world, often
unpredictable, situations. For instance, it's the difference between memorizing a list of
programming commands (knowledge) and using them to collaboratively build a functional
software application to solve a user's problem (competency). This shift demands a parallel
change in learning environments. They can no longer be quiet halls of passive reception but
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must become dynamic spaces for active doing, experimentation, and problem-solving; the very
definition of a vibrant learning ecosystem (Brown & Hammond, 2021). The focus moves from
"What do you know?" to the more compelling and practical question: "What can you
accomplish with what you know?"

The Learning Ecosystem as a Necessary Environment

If the goal is now to develop complex competencies, the traditional, isolated classroom is no
longer a sufficient environment. You cannot learn to swim by only reading a book about water;
you need the pool, the feeling of buoyancy, and perhaps a coach guiding your strokes. Similarly,
competency development requires an immersive setting that mirrors the real-world contexts
where these skills will be applied. This is where the concept of a learning ecosystem becomes
not just useful, but necessary.

Think of a thriving forest. It is not a collection of independent elements but a dynamic network
where soil, water, sunlight, plants, and animals all interact to support life and growth (Brown
& Hammond, 2021). A learning ecosystem functions in the same way. It is an integrated
environment where the pedagogical methods (the "climate"), the social interactions (the
"community"), and the physical and digital tools (the "habitat") all connect to nurture the
learner's development.

This ecosystemic view moves us beyond a simple checklist of resources. It emphasizes the
critical importance of the relationships between them. For example, a student might use a
digital tool (like a design program) to work on a real-world project (a pedagogical task) while
getting feedback from both a mentor and peers (a social structure). It is this synergy that creates
powerful learning. As noted by Smith (2022), "skills are not developed in a vacuum but are
forged in the interactions between a learner and their richly structured environment."

Therefore, a learning ecosystem is not a passive backdrop but an active, enabling force. It is
the necessary environment because it provides the authentic context, the continuous feedback,
and the social support that together transform abstract knowledge into tangible, usable
competency.

Defining the Learning Ecosystem: From Metaphor to Model

Calling a learning environment an "ecosystem" begins as a powerful metaphor. It helps us
visualize a learning space as a living, interconnected community, much like a forest or a coral
reef. This metaphor is valuable because it immediately shifts our thinking from rigid,
mechanical structures to organic, dynamic networks. However, for this concept to be useful in
designing real-world educational programs, we must move beyond a pleasant analogy and build
a practical model.

A model gives the metaphor structure and actionable parts. While a metaphor suggests that
"everything is connected," a model identifies what is connected and how. In a learning
ecosystem, we can identify core components that interact consistently. Jackson and Liu (2023)
propose that any robust learning ecosystem model must account for at least four interconnected
layers: the learners and mentors (the community), the teaching methods and content (the
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pedagogy), the tools and spaces (the habitat), and the institutional rules and culture (the support
structures).

The true power of this model lies in the dynamic relationships between these parts. For
instance, a change in the "habitat"; like introducing a new collaboration tool; directly impacts
the "community" by changing how learners interact. Similarly, a shift in "pedagogy" toward
project-based work requires "support structures" that allow for flexible scheduling. This
systems-thinking is what transforms the model from a static diagram into a guide for intentional
design.

Ultimately, moving from metaphor to model allows educators and designers to diagnose
problems and foster growth more effectively. They are no longer just tending a single plant but
are stewarding the entire garden, understanding how sunlight, soil, water, and biodiversity work
together to create an environment where everything can thrive.

Theoretical Frameworks: Deconstructing the Lenses

To understand how a learning ecosystem functions, we must look at it through different
theoretical lenses. Each one highlights a unique part of the learning process, and together, they
give us a complete picture of how competency develops.

i. Situated Learning Theory: Participation in Communities of Practice

This theory suggests that learning is not something that happens only in your head; it is a social
process that happens by participating in a community. Developed by Lave and Wenger (1991),
this theory argues that we learn best by starting on the edges of a real-life community. Imagine
a new cook in a restaurant kitchen. They don't start by preparing the most complex dish. They
begin by doing simple, legitimate tasks as washing vegetables, chopping herbs; on the
periphery of the main action. As they watch the head chefs and ask questions, they slowly move
toward the center, taking on more responsibility until they can run the kitchen themselves. This
journey from the outside to the inside is called legitimate peripheral participation. The learning
is "situated" in the authentic context where the skills are used.

In a learning ecosystem, the "socio-cultural core" is a Community of Practice. Skill
development is not about passing tests, but about increasing your participation and value within
that community. A learning ecosystem is designed to facilitate this journey. It provides
newcomers with access to masters (mentors), allows them to observe, and gives them
meaningful, if small, tasks to start. Competency, in this view, is about becoming a trusted and
proficient member of the community.

ii. Constructivist and Social Constructivist Views: The Active Construction of Meaning

While Situated Learning looks at the social context, Constructivism focuses on what is
happening inside the learner's mind. Constructivism argues that learners are not empty buckets
to be filled with knowledge. Instead, they are active builders or constructors; of their own
understanding (Piaget, 1971). They take new experiences and connect them to what they
already know, constantly building and adjusting their mental models of the world. This means
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a learning ecosystem cannot just "deliver" information; it must be filled with experiences,
problems, and materials that the learner can actively manipulate and explore.

The social constructivist Lev Vygotsky (1978) added a crucial social element. He defined
the Zone of Proximal Development (ZPD) as the space between what a learner can do alone
and what they can achieve with guidance from a more knowledgeable person; a peer or a
teacher. This guidance is called "scaffolding." In a learning ecosystem, this is a core function.
Mentors and collaborative projects provide the necessary scaffolding to help learners reach the
next level, turning impossible tasks into achievable ones. The ecosystem is designed to be rich
with these supportive social interactions.

iii. Ecological Systems Theory: The Nested Layers of Influence

If the previous theories focus on the learner's immediate experience, Ecological Systems
Theory pulls the camera back to show all the surrounding layers that influence that experience.
Urie Bronfenbrenner (1979) proposed that a child's development is shaped by a set of nested
environmental systems. We can adapt this model for any learner:

Microsystem:- The immediate environment where direct interactions happen (e.g., the project
team, the mentor, the classroom).

Mesosystem:- The connections between microsystems (e.g., how a learner's internship—one
microsystem—affects their work in a university course—another microsystem).

Exosystem:- External environments that indirectly affect the learner (e.g., school district
policies, institutional funding, a parent's workplace).

Macrosystem:- The overarching cultural context (e.g., societal values, national education
policies, the economy's demand for certain skills).

This theory tells us that a learner's ability to develop a skill is not just about a good teacher or
a great project. It is also influenced by whether the school's schedule (Exosystem) allows for
deep work, or whether society (Macrosystem) values that skill. For a learning ecosystem to be
truly effective, these nested systems must be aligned. A push for collaborative skills
(Microsystem) will fail if the assessment structure (Exosystem) only rewards individual test
scores. This framework provides a map for identifying and fixing these misalignments.

Interconnection between Theories: A Complementary Relationship

The true power of understanding learning ecosystems emerges not from viewing these theories
in isolation, but from recognizing their deeply intertwined and complementary relationship,
where each theory explains a different, vital layer of the same complex process. Think of it like
understanding a vibrant community garden: Constructivism focuses on the internal miracle of
a single seed; how it actively draws nutrients from the soil, builds its own structure, and grows
(Piaget, 1971); this is the learner's mind, the internal cognitive engine where knowledge is
personally constructed and made meaningful. However, a seed cannot grow alone; it is entirely
dependent on and shaped by its immediate environment, which is perfectly explained
by Situated Learning Theory. This theory describes the rich soil and the surrounding plants; the
Community of Practice; where learning is a social journey of moving from the edges to the
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center by engaging in authentic tasks and learning from masters and peers (Lave & Wenger,
1991); this social workshop provides the context, models, and feedback that fuel the internal
cognitive engine. Yet, this entire microcosm of seed and soil exists within a much larger
context, which is the domain of Ecological Systems Theory. This theory is the overarching
climate, the irrigation system, and the gardener's rules; the nested layers of institutional
policies, cultural values, and resource allocation that either nourish or starve the entire
endeavour (Bronfenbrenner, 1979). Therefore, these theories are not rivals but essential
partners: Constructivism explains the what of learning (the internal construction of
understanding), Situated Learning explains the how (the social process of participation), and
Ecological Systems Theory explains the where and why (the structural context that makes it all
possible), revealing that a flaw or misalignment at any of these levels; from a learner's
confusion to a toxic team culture to a restrictive school policy; can hinder the entire ecosystem's
ability to cultivate genuine competency.
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This integrated model shows that effective skill development requires aligning the entire
ecosystem: - the learner actively constructs knowledge (Constructivism) through participation
in a community (Situated Learning), all within a supportive and aligned structure of broader
systems (Ecological Theory).

Implications for Educational Practitioners and Instructional Designers

For teachers, trainers, and instructional designers, this integrated model is not just theoretical;
it’s a practical guide for action. It demands a shift from being a "sage on the stage" to becoming
an "ecosystem gardener." This means practitioners must consciously design for all three layers
of the learning process. First, they must create a Community of Practice in their classrooms or
courses, where students are not just passive listeners but active participants collaborating on
real-world problems. This involves designing projects that allow for legitimate peripheral
participation, where newcomers can start with small tasks and gradually take on more complex
roles, learning from peers and mentors along the way (Lave & Wenger, 1991). Second,
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instructional design must prioritize scaffolding and active knowledge construction. Instead of
presenting only final facts, lessons should be structured as challenges that require learners to
build their own understanding, with support readily available. This means providing models,
templates, and guided feedback that operate within each learner's Zone of Proximal
Development, helping them achieve what they cannot yet do alone (Vygotsky, 1978). Finally,
practitioners need to be advocates within their spheres of influence, identifying and working to
change institutional policies; like rigid grading systems or inflexible schedules that stifle the
collaborative and exploratory learning this model requires.

Implications for Policy and Institutional Leadership

For school administrators, university deans, and policy makers, the integrated model provides
a powerful lens for systemic alignment. Leadership’s primary role shifts from managing
discrete parts to orchestrating the entire ecosystem to ensure all components are working in
harmony. This has several concrete implications. Firstly, funding and resource allocation must
be directed toward creating the habitats for this kind of learning. This means investing in
flexible learning spaces like makerspaces and collaboration hubs, rather than only traditional
lecture halls, and providing technology that enables creation and connection, not just
consumption (Smith, 2022). Secondly, assessment and credentialing systems need a
fundamental overhaul. If the goal is competency, then transcripts filled with letter grades for
isolated subjects are inadequate. Leadership must champion the adoption of competency-based
digital badges and portfolio systems that can capture and validate the complex skills developed
through project work and community participation. Lastly, policy must actively foster
connections between the institution and the wider world. This means creating formal
partnerships with industry and the community to provide authentic apprenticeships, guest
experts, and real-world client projects. By doing so, leaders ensure the learning ecosystem is
not an isolated bubble but a vibrant and relevant part of the larger societal and economic
landscape, directly preparing learners for the challenges and opportunities they will face after
graduation.

Conclusion

In conclusion, this paper has argued that cultivating true competency requires moving beyond
isolated teaching methods to a holistic, ecosystem approach. By integrating the internal
cognitive focus of Constructivism, the social context of Situated Learning, and the structural
awareness of Ecological Systems Theory, we arrive at a powerful and complete model for skill
development. This framework shows that learning is not a single event but a dynamic
interaction between the mind, the community, and the broader environment. For education to
truly meet the demands of the future, we must stop trying to simply transmit information and
instead become intentional gardeners of these rich learning ecosystems. This means aligning
our teaching practices, institutional policies, and cultural values to create environments where
every learner has the support, context, and opportunity to grow into their full potential.
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